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(Enclosure to DepEd Order No. , s.2O2ll

PIOLICY GI,IDELIITES OI5 THE PR,OVISION OF EDUCATIONAL PROGRAilS
AND SERVICES F'OR LEARNTRS WITH DISABILITIES IN THE

,r.TO 12 BASIC EDUCATION PROGRAM

I. RATIONALE

A According to the World Health Organization and World Bank (2011), an
estimate of over a biJlion people or 157o of the world's population live with
some form of disability. In the Philippines, 15 million out of 1OO million
Filipino children, youth and adults have disabilities (WHO, 2011). 3.3 million
of this population are in schools (UNICEF, 2016). Ttrese learners with
disabilities experience barriers and various challenges that hinder their fulI
access to and participation in the K to L2 Basic Education. Hence, it is
imperative for this Department to intensi-fu its strategies in identifying these
FiJipino leamers with disabilities and provide them with appropriate and
relevant educational interventions. The strategies cover not only identiSing
learners with disabilities who are already enrolled in basic education, but
a-lso finding and bringing children/persons with disabilities wit1.in the basic
education system, in view of their right to accessible ald quality education,
with consideration of tlle role of national agencies and local government units
to uphold the rights of children/persons with disabilities under RA 7277 , as
amended by RA 10070.

B. The Magna Carta for Persons wittr Disabilities, as amended, emphasizes that
persons with disabilities are part of Philippine societ5r and have the same
rights as other people to take their proper place in society. Their rights must
never be perceived as welfare services by the government. The Magna Carta
further obliges the State to adopt policies ensuring the rehabilitation, self-
development, and self-reliance of persons with disabilities, and to develop
their skills and potentials to enable them to compete favorably for available
opportunities.

More specifically, t}le Magna Carta emphasizes the right of persons witJr
disabilities to the provision of adequate access to quality education and
arnple opportunities to develop their skills, and the corresponding duty of
the State to ensure this right. The Magna Carta makes it a duty of the State
to promote the provision of auxiliary seruices that will facilitate the learning
process for learners witJ: disabilities. It obligates the State, i.e., DepEd, to
consider the specia,l requirements of persons with disabilities in the
formulation of education policies and programs, including matters such as
school facilities, class schedules, physical education requirements, among
other pertinent considerations.

C. This policy aims to provide an overall direction and guidance in the
organization, management, and implementation of appropriate and relevant
programs, services, and other educational interventions, at the different
levels of govem.rnce in the Department, for learners with disabilities
regardless of their gender, race, culture, ethnicity, religion, and economic
status. This is anchored on the Inclusive Education Policy Framework for
Basic Education under Annex No. 5 of D. O. No. 21, s. 2O19 which provides
an overall frarrrework for the irnplementation of programs that promote
inclusive education, such as but not limited to Madrasah Education,
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Indigenous Peoples Education, Special Education, Alternative Learning
System, and the special curricular programs. Hence, all children ald youth
with disabfities covered by basic education, including but not limited to
Muslim, indigenous peoples, out-of-school children and youth, children in
situations of armed conIlict, children in street situations, children in conflict
with the law, and children in special cases are covered in these poliry
guidelines. Further, this policy shall be an instrument in the realization of
the Department's commitment in ensuring the inclusiveness of the basic
education program.

D. The provision of educational programs and services for learners with
disabilities is integral to the right to accessible and quality basic education
and the mandate of DepEd as a duty-bearer to uphold said right, as
embodied in the following laws and commitrnents:

2. Republic Act (RA) No. 9155 or the 'Governance of Basic Education Act of
20O1" reiterates the above constitutional mandate of the State (Sec. 2)
and vests the DepEd with the authority, accountabilit5r and responsibility
for ensuring access to, promoting equity in, and improving the quality of
basic education (Sec. 6).

3. RA No. 10533 or the "Enhanced Basic Education Act of 2013" provides
that the State shall create a functional basic education system that will
develop productive and responsible citizens equipped with the essential
competencies, skills and values for both life-long learning and
emplo5rment, and shall accordingly make education leamer-oriented and
responsive to the needs, cognitive and cultural capacity, the
circumstances and diversity of leamers, schools and communities, (Sec.
3) thereby making inclusive education an imperative. Thus, t.lle Act
provides that tJ:e curriculum shall be learner-centered, inclusive and
developmentally appropriate (Sec. 5).

4. The Implementing Rules and Regulations (IRR) of RA 1O533 states that
in furtherance of Section 3 of RA 1O533, inclusiveness of enhanced basic
education necessitates the implementation of progr.rms designed to
address the physical, intellectual, psychological, and cultural needs of
learners, including, but not lirnited to, progrzrms for learners witJ:
disabilities (Sec. 8).

5. RA 10533 further provides that basic education is intended to meet basic
learning needs and encompasses kindergarten, elementary and
secondar5z education as well as out-of-school learners and those with
special needs. It also provides that kindergarten, elementary and
secondar5r education are compulsory (Sec. 4).
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l The 1987 Constitution prescribes tlle State to protect and promote tlle
right of all citizens to quality education at all levels and to take
appropriate steps to make such education accessible to all (Article XIV,
Sec. 1). Further, the Constitution directs the State to "(elstablish,
maintain, and support a complete, adequate, and integrated system of
education relevant to the needs of the people and societ/ (Article XIV,
Section 2).



6. Even prior to the enactment of RA 1O533 in 2013, Batas Pambansa B1g.
232 or tl;.e "Education Act of 1982", had mandated the State to promote
the right of every individual to relevant quality education, regardless of
sex, age, creed, socio-economic status, physical and mental conditions,
racial or ethnic origin, political or other aJliliation. The State shall
therefore promote and maintain equality of access to education as well
as the enjoyment of the benefits of education by all its citizens (Sec. 3).
It furtier provides that the State recognizes its responsibilit5r to provide,
within the context of the formal education system, services to meet the
special needs of certain clientele (Sec. 24).

7. The right to education and the right to non-discrimination are also
embodied in Presidential Decree No. 6O3 or'The Child and Youth Welfare
Code" (197 41, which provides for ttre right of children to an education
commensurate with their abilities and for the development of their skills
for the improvement of their capacity for service to themselves arrd their
fellowmen (Art.3).

8. Internationally, the Convention on the Rights of tlle Child (1989), of
which the Philippines is a State Party, also embodies a universal
commitment to advance children's rights, including the rights of children
with disabilities. The Convention articulates the rights of children more
comprehensively and provides a set of fundamental principles, including
but not limited to non-discrimination, which fundanentally shape tJre
way children must be viewed and treated. The Convention provides for
the right of the child to education (Art. 28) and obligates State Parties to
respect and ensure the rights set forth in the Convention to each child
within their jurisdiction without discrimination of any kind, irrespective
of the child's or his or her parent's or legal guardian's race, color, sex,
language, religion, political or other opinion, national, ethnic or social
origin, property, disability, birth or other status (Art. 3).

9. Specifrc to children with disabilities, the Convention on tJ:e Rights of the
Child obligates State Parties to take all necessary measures to ensure
the full eqjoyment by children with disabilities of all human rights and
fundamental freedoms on an equal basis with other children (Art. 7).

10. As stated above, t]le Magna Carta emphasizes tJrat persons with
disabilities have the same rights as other people to take their proper
place in society and their rights must never be perceived as welfare
services by tJre Government. The Magna Carta specitrcally provides for
the right of persons with disabilities to the provision of adequate access
to quality education and ample opportunities to develop their skills, and
the corresponding duty of the State to ensure this right. It demands that
special requirements of persons with disabilities be considered by the
State in the formulation of education policies and programs, including
matters such as school facilities, class schedules, physical education
requirements, among other pertinent considerations. The Page 7 ol 17
Magna Carta makes it a duty of the State to promote the provision of
auxilia-r5r services that will facilitate the learning process for Iearners with
disabilities (Sec. r2).

11. Under the Magna Carta, t1:e State has the duty to establish, maintain
and support complete, adequate and integrated system of special
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education for the visually impaired, hearing impaired, mentally retarded
persons and other types of exceptional children in all regions of the
country, and toward this end, the DepEd shall establish, special
education classes in public schools in cities, or municipalities. It further
tasks the DepEd to establish, where viable, Braille and Record Libraries
in provinces, cities or municipalities (Sec. 14).

12. The Magna Carta obligates the National Government to allocate funds
necessary for the elfective implementation of the special education
progr€rm nationwide while t1le local govemment urits may likewise
appropriate counterpart funds to supplement national funds (Sec. 14).

13. The Magna Carta further makes it a duty of the State to provide persons
with disabilities with training in civics, vocational efEciency, sports and
physical fitness, and otleer skills (Sec. f5) and to develop non-formal
education programs intended for the total human development of
persons with disabilities. The State is also obligated to provide adequate
resources for non-formal education programs and projects that cater to
the special needs of persons with disabilities.

14. Further, tJ:e Magna Carta, as amended by RA No. 10754 (20f6) or "An
Act Expanding the Benefits and Privileges of Persons with Disability
(PWD)", provides that educational assistance shall be granted to PWDs
for them to pursue kindergarten, primary, secondaqr, tertiary, post
tertiary and vocational or technical education, in both public and private
schools, through the provision of scholarships, grants, frnancial aids,
subsidies and other incentives to qualilied PWD, including support for
books, learning materials, and uniform allowance to the extent feasible,
provided that the PWD shall meet the minimum admission requirements.
The IRR of RA 10754 obligates DepEd, the Commission on Higher
Education and the Technical Education and Skills Development
Authority (TESDA) to ensure that a1l public and private schools, colleges
and universities are informed about tJre provision on educational
assistance for persons with disabilities. (RA 7727, Sec. 32; IRR of RA
1O754, Sec. 7).

I 5 . Recently, RA I I 5 I 0 or the "Alternative Lcarning System Act" was enacted
on December 23, 2O2O, aiming to, among others, design specialized
programs for learners with disabilities, taking into consideration their
diferent levels of learning needs and ot]rer functional rlifiiculties in the
development of instructional materials and learning resources in
accessible format (Sec.3).

17. In the international arena, the United Nations Convention on the Rights
of Persons with Disabilities (UNCRPD, 2OO6), obligates State Parties,
including the Philippines, to undertake to ensure and promote the full
realization of all human rights and fundamental freedoms for all persons
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f 6. With respect to accessibility of facilities, Batas Pambansa 344, known as
the "Accessibility Law" focuses on enhancing the mobilig of persons with
disabilities by requiring certain buildings, institutions, establishments,
and otler public utilities to install access facilities and other devices
such as ramps, railings, tactile flooring, bathroom for persons witlr
disabilities.



with disabilities without discrimination of any kind on the basis of
disability (Art. 4). State Parties have the duties to adopt measures to
implement the rights recogruzed in the CPRD, to consider protection and
promotion of human rights of persons with disabilities in all policies and
prograrn (Art. 4).

18. Specifrcally, in the realm of education, the CRPD imposes the duty upon
States Parties to recognize the right of persons with disabilities to
education, with a view to lgaliTing this right without discrimination and
based on equal opportunity." States Parties shall thus ensure an
inclusive education system at all levels and lifelong learning directed to:
(a) The full development of human potential and sense of dignity and self-
worth, and the strengthening of respect for human rights, fundamental
freedoms and human diversity; (b) The development by persons with
disabilities of their persona.lit5z, talents and creativity, as well as their
mental and physical abilities, to their fullest potential; and (c) Enabling
persons with disabilities to participate effectively in a free societ/ (Art.
24],.

19. State Parties of the CRPD have the duty to, among others, ensure that
persons with disabilities are not excluded from the general education
system on tJ:e basis of disability; persons with disabilities can access an
inclusive, quality and free primary education and secondar5r education
on an equal basis with otleers in the communities in which they live;
reasonable accommodation of the individual's requirements is provided;
persons with disabilities receive the support required, within the general
education system, to facilitate their effective education; and effective
individualizrd support measures are provided in environments t}rat
maxirnize academic and social development, consistent with the goal of
full inclusion (Art. 24l,.

2O. More concretely, the CRPD obligates State Parties to ensure facilitating
tJ:e learning of sign language and the promotion of the linguistic identity
of the deaf community; and ensuring that the education of persons, and
in particular children, who are b1ind, deaf or dealblind, is delivered in
the most appropriate languages and modes and means of
communication for the individual, and in environments which maximize
academic and social development lA:.r.24l.

21. The Philippines has also cornrnitted to Sustainable Development Goal
(SDG) No. 4, which gives prominence to tJ:e provision of inclusive and
equitable education and the promotion of lifelong learning opportunities
for all. Goal No. 4 strongly supports the reduction of persistent
disparities in education.

22. The Incheon Stratesr to "Make Right ReaI" for Persons with Disabilities
(2013-20221 looks into the expansion of early intervention and education
of chil&en with special educational needs (Goal 5) (UN ESCAP, 2ol2l.lt
stresses tJ:at governments have the essential responsibility to ensure
that learners with special educational needs get access to quality primary
and secondary education on an equitable basis with otleers and in the
communities where they live.
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23. The International Classification of Functioning, Disability, and Health
(ICF) of the World Health Organization (WHO) (2002; 2017) provides t}le
lens through which disability and special educational needs can be better
understood. It emphasizes that disability is created when the interaction
between the environment and the unique condition/ s of learners is poor.
Therefore, it is important to address the environmental factors that may
hinder learners with disabilities from being as functional as leamers
without disabilities. By providing quality and equitable support
mechanisms and accommodations for tleir unique condition, LWDs do
not have to experience discrirnination, especially in their homes, schools,
and communities.

II. SCOPE

This policy shall provide an overall dtection for the Special Education (SPED)
Program to ensure the provision of educational services to learners with disabilities
in both public and private basic education institutions. This policy covers the
provision of the following: educational services, assessment, curriculum, teachers,
learning delivery, learning environment and resources, and roles and responsibilities
of the dilferent levels of governance. DepEd shall ensure that learners with
disabilities are equally provided with opportunities to fully participate in the Kto 72
Basic Education Program.

III. DEFIMTION OF TER.}IS

For purposes of common understanding on this policy, the operatlond defrnition of
the terms are as follows:

A. Accesslble or accesslbillty - refers to appropriate measures to ensure that
persons with disabilities have access, on an equal basis with others, to the
physical environment, to transportation, to information and
communications, including information and communications technologies
and systems, and to other facilities and services open or provided to the
public, both in urban and in rural areas (UNCRDP, Article 9,2006l,.

B. Accommodatlons - are the appropriate actions made regarding the
learning environment, learning materials and other resources, curriculum
format, equipment, and devices to allow learners with disabilities be able to
learn and develop understanding of the content, and competencies being
taught or be able to complete the task/activities given to them by their
teachers.

C. Assesrtreat - refers to the initial, ongoing, and continuous process of
gathering information/ data to ascertain the learner's current level of
functioning, such as but not limited to cognitive, motor, psychosocial,
communication, and adaptive as basis for educational planning.

D. Asslstlve devlces o-d techaologies - are resources with the primary
purpose of maintaining or improving an individual's functioning and
independence to facilitate participation and to enhance overall well-being.
T?rese devices can also help prevent impairments and secondar;r health
conditions [WHO, 20 l7).
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E. Currlculum A&ptatioa - refers to t1 e process of adjusting the delivery of
the K to 12 Curriculum through accommodation and modification to ensure
its responsiveness to the needs of learners with disabilities.

F. Dtlabtltty - refers to a long-term physical, mental, intellectual, behavioral,
or sensory condition that substantially limits one or more physiological or
anatomical function of an individual or activities of such individual which
results to limitation or difficult5r encountered in executing a task or action
(UNCRPD, 2OO6; Section a @1, RA 72771.

G. Educationel AsEiste[ce - refers to the provision of monetary and non-
monetary assistance for learners with disabilities be able to complete their
basic education, such as transportation or meal allowance, extra ime for
remedial instruction or tutoring, among others.

H. Educatloaal Placemeat - refers to an appropriate learning environment
where the learner with disability is placed such as mainstream and
inclusive class, resource room, self-contained class, home, or hospital; this
will be based on assessment results.

Educational Programc ald Scrvlces - refers to arry educational
interventions, programs and serrices that will ensure support to learners
with disabilities for an equal opportunity to access quality basic education.

K. Gcaeral Education Teacher - is an individual with a professional [cense
to teach and who handles typically developing learners and learners wittt
disabilities in an inclusive class.

L. Iacluglve Education - refers to a process of addressing and responding to
the diversity of needs of all leamers by moving towards the end goal of fuIl
parlicipation, presence and achievement in learning, cultures, and
communities, and eliminating, exclusion within and from education. It
involves accommodation, modification, adaptation, and individualization in
content, approaches, structures, and strategies, witlt a common vision that
covers all learners of the appropriate age range, and a conviction that it is
the State's responsibility to educate all children. It also focuses on achieving
quality education that fosters diversity and flexibility towards full
participation of all learners with disabilities.

M. Inclusive Iearnlng Resource Center IILRCI - refers to a center with
improved physical infrastructure and facilities that provides a) support to
teaching and learning, using appropriate, accessible, disability- and
gender-sensitive instructional learning materials, tools, devices, gadgets,
and equipment; b) assessment tools and instruments to evaluate
developmental domains and specific areas of concern to determine
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J. Dtaadvaategcd learaers - refers to all types of learners who are considered
marginalized and disadvantaged and/or in diffrcult circumstances that need
to be addressed through appropriate and relevant basic education prograrns
and services. These learners include, among others, learners with
disabilities; out-of-school children, youth and adults; indigenous peoples;
lvlsslim learners; children in situations of armed conflict; street children;
and children in conllict with the law.



appropriate services and placement decisions, and c) support from medical,
health, and allied professionals for care, rehabilitation, habilitation, and
development of learners with disabilities.

N. Ildividualized Educatlon Ptan (IEP) - is a systematic, purposive, and
developmental educational programrning document of curricular and
instructional priorities and contents designed to meet the learner's special
needs and aimed at ensuring mastery of learning for target skills and
behaviors (Dizon, 1999). This document will serve as one of the references
and basis to show the leamer's progress in a specific component or part of
the curriculum or program and, when necessary, will take the place of t] e
regular report card or SF 9 which is being used in all regular schools.

O. Learaer - karner refers to any individual, regardless of age, sex, gender,
disability, ethnicity, cultures, and religion, enrolled in basic education to
enhance his/her knowledge, skills, and values to improve the quality of
his/her life and to develop his/her potentials (Sec. IV, 6 (d) of the Policy
Framework on Inclusive Education in Basic Education).

P. I€ataers trtth Dlsebtltttes lLWDsl - shall refer to those who have long-
term physical, mental, intellectual or sensory impairments which in
interaction with various barriers may hinder ttreir full and effective
participation in society on equal basis with others (Sec. 4 (o) of RA 1 I 5 l0).

Q. Learning Envlro[Eent - refers to learning facilities, resources and
technolory, means of teaching, modes of learning, and connections to
community, societal and global contexts towards the development of the
learner (Sec. 6(e) of the Policy Framework on Inclusive Education in Basic
Education).

R. Uodtf,cattona -- may be used to describe changes in the curriculum.
Modifications are made "for learners with disabilities who are unable to
comprehend all of the content an instructor is teaching" (Disabilities,
Opportunities, Internetworking, and Technology, 2O2l, par. 21.

S. fulti-disctpltaary Teao - refers to a team composed of professionals who
support the learner's overall health and well-being. They participate in
developing, implementing, and reviewing an IEP using multidisciplinary,
transdisciplinary, or other eflective approaches. Each member delivers
specific services, including but not limited to the educational assessment
and diagnosis of learners with disabilities. These specialists can either be
part of the ILRC personnel or come from the health center, division oIlice or
central school/s which have medical, health, and allied specialists like
psychologists, doctors, etc.

T. Resource RooE - refers to a room within a medium or small school that
does not have tJle ILRC. It serves as a place to render remedial or any other
interventions for LWDs who need additional support services.

U. Spcclal Educatlon (SPED) - refers to a set of educational programs and/or
services designed to address the needs oflearners with disabilities through
educational plans and instruments which will bring them to the highest
level of ttreir potential and capacity (Handbook for SPED, 1987).
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V. Speclal Educatloa Teacher - refers to a professional licensed teacher with
a specialization on Special Education.

X. Transltion Program -- refers to the educational equity program that
includes curriculum, instruction, and policies that will support the
education of learners with disabilities. It aims to help LWDs become
functional despite their disabilities, help make them enjoy their daily lives,
and empower them to become more useful and productive citizens.

Y. Typically Developlag Learaers - refers to the learners in the general
education classes who are at pace in their developmental domains of
learning expected of their respective chronological age.

tV. PiOLICY STATEUEITT

The Department of Education commits to:

A. Recognize the rights of learners with disabilities to ltrcluslve, equltable,
relewaat, atrd qualtty basic education by providing them effective and
ellicient educational services that will enable them to become well-rounded,
happy, and productive individuals;

B. Provide a learning environment that maximizrs the holistic development of
learners with disabilities, consistent with the goal of fuIl inclusion, where
accommodations and support services are available within the educational
system;

C. Frovide support services for leamers with disabilities that shall be anchored
on tJ e principles of universal participation for equal and equitable
educational services, and recogrrition of diverse learners for responsive and
appropriate educational programs;

D. Provide cducatioaal asslstance that facilitates learners with disabilities to
pursue primary and secondar5z as well as vocational and technical
education in both public and private schools;

E. Provide an environment where all learners learn together, wherever possible,
regardless of any diffrculties or differences they may have, and endeavor to
make dl schools inclusive; this includes ensuring inclusion of learners with
disabilities in the mainstream or general education classroom. This can be
done by recogrrizing, accepting, and respecting individual differences to
ensure that all types of learners leam together in an inclusive setting.
Inclusion tJlat begins early and continues into school likely produces tJ e
strongest outcomes. Inclusion shall be implemented immediately in the
primary level and tlroughout the basic education program; and

F. Foster a cooperative and collaborative process among teachers, school
leaders, parents and concerned specialists from other disciplines for tJle
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W. Support Serrrlces -- refers to the necessar5r services appropriate to the
needs of learners with disabilities such as but not 'lirnited to sign language
interpreting, speech-language therapy, and physical therapy, assessment,
occupational and behaviora-l therapy, and others.



learners' development and well-being. They should take part in setting
education goals for their children and be active in decision making for the
learner's success in school-

V. GI'IDIITGPRII{CIPLES

The Department adheres to t1le principles of inclusion, responsiveness to rights and
sensitivity and responsiveness to context, as cited in D.O. 21 s. 2O19. In addition, it
adheres to the (UN) Convention on the rights of the child (1989) principles of non-
discrirnination, best interest of the child, survival and development, and
participation.

VI PROVISION OF EDUCATIOIYAL PR(X}RAItrS AI{D STRVICES F'OR
LEARNERSI WITH DISABILITIES (LWDSI

A. Educatiooal Programs and Serrdces

The range of programs and services shall be available in the school to address
the needs and learning preferences of learners with disabilities. Ttrese programs
and services are presented in the succeeding sections:

1. Identificatlon and Referral Process

Prior to the identification and referral process of learners with disabilities,
teachers need to conduct the child-frnd or child-mapping activity in
collaboration with the LGU/barangay officials during the early
registration. Ttre mechanism and procedures for child-find or child
mapping shall be issued in a separate policy.
Special Education Program (SPED) is an avenue for learners with
disabilities to realize their right to education. karners for SPED Program
are identified through the following process:

I Begin with recognizing learners who exhibit atypical needs as
compared to their peers in the same chronological age.

1.2 The learners with atypical needs shall be provided with appropriate
interventions and if the interventions are successful then referral is
not needed anlamore. However, if the interventions are not successful,
then referral is necessar5l.

1.3 The learners with atypical needs shall be referred to an appropriate
specialist (who is either part of the ILRC or from the health center,
division ollice, LGU, or other institutions which have allied and
medical specialists like psychologists, doctors, etc.) for assessment.
However, prior to assessment of these learners, it is imperative to
seek the approval and consent of their parents.

1.4 The learners with atypical needs shall be assessed and evaluated by
an appropriate specialist using a variety of available assessment tools
and strategies, i.e. the Multi-Factored Assessment Tool (MFAT), Early
Childhood Care and Development (ECCD) checklist, and others. The
assessment and evaluation to be conducted shall be explained, in
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accordzrnce to, and as appropriate, to the learner's age. The Process
should also be discussed in detail to identi$ what is the expected
participation of the leamer with atypical needs.

l-5 The results of the assessment and evaluation shall be the basis for
placement in the learning environment and for eligibility to be part of
appropriate programs and services. Ttre results of the assessment
and suggested placement will be discussed with the learners with
disabilities and their families.

1.6 All information about the learners being assessed shall always be
treated with utmost confidentiality.

2. Assessment Servlces

2.1 Assessment is crucial for LWDs not only to clearly establish the goals
for their learning and development areas but also to continually
monitor their progress in all domains of development, namely, tle
cognitive, socio-emotional, physical, motor, and moral-spiritual
domains.

2.2 Psychological and multi-disciplinary assessments shall be accessible
to LWDs so that specialized evaluations of their strengths and
weaknesses can be established and/or monitored. A multi-
disciplinary team shall be organized in every ILRC. The DepEd shal1
work towards securing partnerships with the Department of Health
(DOH), Department of Social Welfare Development (DSWD), and/or
other government olfices for these learners to have access to
specialists when needed. The multi-disciplinar5r team is composed of
any combination of specialists such as pediatricians or medical
doctors, nurses, speech therapists, occupational therapists, physical
therapists, behavioral therapists, developmental psychologists, and
registered guidance counselors, depending on tJle needs of the
learners. Ttre assessment results shall only be discussed with the
learner's family, school head, and other teachers of the learner as
basis for designing and/or adjusting the Individualized Educational
Plan (IEP).

2.3 LWDs shall participate in national assessments following the
accommodations as discussed in Section 9 of the Policy Guidelines
on the National Assessment of Student karning for the K to 12 Basic
Education Program under D.O. No. 55, s. 2016.

2.4 T}re progress evaluation of learners with disabilities shall be based
on his/her IEP and ITP goals. Assessment of a learner with disability
shall be consistent with his/her curriculum. Teachers shall
strengthen formative assessment and provide modifications and
accommodations for LWDs in demonsttating their learning.
Descriptive ratings shall be used for learners identifred with severe
to profound degree of disability to keep track of their progress in t.I'.e

achievement of their educationa,l goals as stated in the IEP while
learners with special educational needs in the inclusive setting shall
follow the grading system of the K to 12 BEC.

Page 11 of 27



2.5 The progress report of learners with disabilities shall maximizc the
use of the attached Progress Report Forms for LWDs in addition to
the prescribed Kto 12 Forms. (Aanex 1: Indiuidual Leamer's Profile;
Annex 2: Progress Report Card; Annex 3: Behnuior Interuention
Report).

3. Adaptation ofthe K to 12 Currieulum for LWI)S

The K to 12 curriculum offers various educational opportunities that are
developmentally appropriate for learners and are based on tleeir interests,
strengths, and needs. Ensuring that it is leamer-centered,
contextualization and adaptations of the curriculum shall be made in
favor of the learner. The following adaptations shall be made to access
tle K to 12 Curriculum based on the needs of the LWDs. The following
shall be adapted for Special Education Program:

3.l Eeseattal adeptlve currlculum is designed to help learners with
severe to profound disabilities develop their skills in managing school
and day-to-day activities. Examples of adaptive skills are
communication, self-car:e, home living, social skills, communit5r use,
self-direction, hea-lth and safety, functional academics, leisure, and
work. Additional essential skills for LWDs include orientation and
mobility, Braill6 1666irrg and writing, auditory training, speech and
rhythm, and sign language (Annex 4: Essentlal Adaptiue Skills and
Competencies).

3.2 Currlculuo cortent adeptetions are made based on the abilities and
unique requtements of the LWDs. The following adaptations shall be
done by teachers:

a. Adaptation in pedagogz. For example, adjustments can be made
through chunking or simplifying content, extending, or shortening
time and periods for tasks, and using differentiation in instruction.
Another example is tJre adapted Physical Education (PE)
curriculum that enables LWDs to participate in wellness and sports
activities in which they can be successful by adjusting the manner
of play or the rules of the game.

b. Another way to provide for curriculum adaptation is to employ the
Alternative Delivery Modes (ADMs) progr.rms under the Flexible
Learning Options (FLOs). The Modified ln-School Off-School
Approach (MISOSA), Homeschooling, and Open High School are the
FLOs that may be implemented as communit5r-, hospital-, or home-
based instruction for LWDs. Mobile/itinerant teachers for special
education work together with families, caregivers, and communities
in the implementation of the FLOs. It must be emphasized that
these programs cater to learners who require flexibility in
instruction in terms of time, duration, place or method. It is not
meant to be the default mode for LWDs.

c. Provide additional curriculum content for learners who are
assessed as hearing impaired, hard of hearing and visually
impaired to support the development of necessarSr skills for them to
cope with t.I:e demands they face daily. The additional curriculum
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is preparatory arrd mandatory for them to access the K to 12
Curriculum.

d. lnstitutionalize the use of the Filipino Sign Language (FSL) and the
variety of Filipino sign language witl deaf leamers in basic
education. Section 4 of RA 1O533 provides:

For purposes of this Act, mother language or first Lalguage
(LI) refers to language or languages first learned by a child,
which he/she identifies with, is identified as a native
language user of by others, which he/she knows best, or
uses most. This includes Filipino sign language used by
individuals witJ: pertinent disabilities. The regional or
native language refers to the traditional speech variet5r or
variety of Filipino sign language existing in a region, area or
place.

3.3 Transltlon sHlls o'nd coapetencles develop and improve life and
career skills, socio-emotional skills, and pre-vocational and livelihood
skills. Hence, it is important to prepare LWDs for transition skills and
competencies. The transition program and other related services shall
provide LWDs the bridge from one phase, location, or situation to
anotJler to help them adjust. LWDs who are in the transition program
are prepared to successfully move forward into more inclusive and
integrated learning provisions. Included in these transition programs
are interventions t-hat enable them to move from home to school, class
to class, and/or from school to another school. Transition planning
may also provide opportunities for LWDs to move to employment,
entrepreneurship, or life beyond school.

T?rerefore, school leaders and parents must engage and involve the
communit5r partner-industries and businesses for successful
transitioning of learners with disabilities. LWDs require support
services that will enable them to fully functjon in the environment
where they will be transitioned. Preparations for this include semi-
supervised independent living arrangements and work immersion and
emplo5rment opportunities with communities and industry/business
partners. This is reflected through the Individual Transition Plan
(ITPI. (Annex 5: Indiuidual Transition Planl

3.4. The K to 12 Baslc Educatlon Currlculum for the Alternatlve
Learalag SysteE (ALS-K to 12| can alao ptovlde opPortunidcs to
develop baslc and fuactloaal llteracy sldlls for learnere wlth
dlsabfllttes. It is an equivalent pathway to complete basic education,
not only for out-of-school youth and adults but also for learners with
disabilities (RA 9155, RA f 0533, and RA 11510). Its curriculum is
orgarized into six interrelated learning strands that bring functional
literacy a-nd content knowledge together.

4. Development of a! Indivlduallzed Educatlonal Pfaa (IEP)

Every learner with disability shall have an IEP that articulates his/her
learning goals based on the K to 12 basic education curriculum. The IEP
may also include goals that prepare the learner for the K to 12 curriculum
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and the transition program. All persons involved in the program shall
ensure that it is carefully planned, constantly monitored, and reviewed
periodically to ensure the learner's progress towards the realization of the
agreed goals/performance. The IEP model shall form part of the Manua.l

Plan)

5. Resource Roorn Serrrlces

All schools with LWDs enrollment shall have a resource room except those
with or served by ILRCs. The resource room is intended for additional
support services that include the following:

5. 1 Specific instructional interventions, and other related services outside
of general education classrooms such as SPED teachers' instruction
on essential skills arrd competencies after class hours, during vacant
periods or during classes, when necessar5r.

5.2 Therapy serrices in partnership with available service providers.

5.3 Tutorial or remedial sessions for LWDs who display dificulty in
achieving the expected instructional goal/ s and for learners who are
at risk of failing.

5.4 Assessment services area for LWDs' educational placement and
referral.

Adaptations in resources are essential in ensuring tllat all learners with
disabilities can participate fully in atl learning experiences in schools and
in cornrnunities. karning resources shall be aligned with the curriculum
standards. These adaptations shall be through teacher-developed
materials or assistive devices and technologies. ICT can also support
learners with disabilities.

7. Educatloaal PlaceaGat

The inclusion of learners with disabilities in t}re general education
classroom varies depending on their unique needs and other
requirements. Ttrerefore, the school shall provide an appropriate
educational placement to better serve the LWDs. The following are the
suggested options for placement of LWDs:

7.1 Full Inclusion ln the general educatloa classroom

LWDs shall be in full inclusion if they can cope with all tJ.e required
activities with the necessary instructional support within the general
education classes. The following provisions shall be provided to enable
them to participate actively in all teaching and learning activities with
their typically developing peers:
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a. Make appropriate accommodations to the Kto 12 Basic Education
curriculum in consideration of the learner's IEPs when deemed
necessary;

b. Provide appropriate assistive devices and technologies, and/or
appropriate learning resources that support their needs and enable
t.I:e LWDs to fully participate in the activities;

c. Apply appropriate instructional strategies for the specific and
additional needs of learners, while they are learning with their
typically developing peers;

d. Ensure the readiness of teachers in the general education classes
and their parents in accepting, recognizing, and respecting LWDs.
Likewise, make sure that the learning environment, particularly the
physical arrangement of the classroom, is ready for the inclusion of
LWDs;

e. Ensure the collaboration ofteachers in general education and SPED
classes in the preparation of plan and lessons of LWDs based on
their needs during regular LAC sessions or other times when
teachers get together;

f. Register t]1e LWDs within tl1e general education class; they shall be
marked for their performance in consideration of thet IEPs. These
learners shall be tagged in the karners Inforrnation System (LIS)
as LWDs;

g. Oryanize a requted class where the receiving teachers can learn
FSL and Blaillg P66ding and Writing as a support mechanism to
learners with sensory impairments;

h. Organize an optional special class for the B?ically developing
learners to be oriented about FSL and Braille Reading and Writing,
as well as the disabilities of LWDs and relating with them to have
fruitful, meaningful and respectful interactions among t5rpically
developing leamers and LWDs.

i. Ensure an accessible physical environment (i.e. the environment
should have access facilities such as ramps, tactile flooring,
accessible toilet, hand railings and the like) for learners, especially
for those who have mobility impairment.

7.2 Partlal Inclusion with Resource Room Servlces

LWDs who shall be in the partial inclusion are those who can cope
with at least 5O7o to 75% of the required activities in majority of the
learning areas.

Most of their learning time in school shall be spent together with their
typical peers in general education classrooms. During specifrc periods,
instruction shall be maximized for leaming the essential adaptive
skills and some components of the adapted K to 12 Curriculum in the
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resource room. In implementing this educational placement, the
following provisions shall be observed:

a. Adapt/modiS the K to 12 Basic Education curriculum based on the
learning needs of LWDs as specified in the IEPs;

b. Ensure collaboration between the receiving teacher in the general
education classroom and the SPED teacher for the learning plan
and lessons of the LWDs;

c. Ensure the preparation of the learning environment including
physical arrangement of the classroom a-nd the readiness of the
grpical learners and the teachers in general education classrooms
for acceptance and respect LWDs;

d. Register the LWDs wit}rin the general education class; they shall be
marked for their performance in consideration of their IEP. They
shall be tagged in the lrearners Information System (LIS) as LWDs;

e. Organize a required class where FSL and Brqil'le Reading and
Writing can be learned by the regular teachers. Speech and
auditory training, as well as training on orientation and mobility,
for teachers shall also be included in the resource room as a
support mechanism for learners with sensory impairments; and

f. Orgarize an optional special class for the typically developing
learners to be oriented about FSL and Braille Reading and Writing;

7.3 Self-Contalned Class

The self-contained class is exclusively for those LWDs who are
diagnosed or identified to have severe to profound disabilities. They
are the non-graded LWDs or those who are in the transition program.
It shall consider the following provisions:

a. LWDs who are 5 to 14 years old shall be placed in the elementary
school environment, while those who are 15 to 24 years old shall be
placed in the secondary school environment. Those LWDs who are
25 years old and above shall be referred to other options such as
but not limited to DepEd ALS, DSWD, TESDA and DOLE programs.

b. LWDs in the self-contained class shall be handled by the SPED
teacher or a trained general education teacher.

c. LWDs in the self-contained class shall focus on adaptive essential
skills (functional literacy and numeracy); self-help and daily living
skills; and social and communication skills including pre-
vocational and vocational.

LWDs in a self-contained class shall be included and involved in
school and community activities together with the tlpically
developing learners. Ttreir involvement shall be closely supervised
by the teacher and their parents.
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8. Programs

Every school, through the school head and teachers, shall be proactive in
initiating, desigrring, and implementing appropriate programs for LWDs
other than tJ:e existing programs.

Every school shall ensure that DepEd Order No. 40, s.2Ol2, as amended,
and D.O. 55, s. 2013 or the Implementing Rules and Regulations (IRR) of
the Anti-Bullying Act of 2O13 shall be observed in all programs involving
LWDs, particular consideration that LWDs may be more vulnerable to
bullying, child abuse and other forms of violence against children.

The Gifted and Talented program shall no longer be under the Special
Education Program. It should be classified under the Special Curricular
Programs that shall be implemented from Grade 4 to Grade 1O (A policy
on GT/Special Curricular Programs shall be issued separately). Likewise,
the Head start Prograrn shall be gradually phased out beginning SY 2021-
2O22 onwards until the last batch finishes the program.

9. Program Delivery

Schools shall provide Special Education Program to LWDs in different
delivery modalities or options. The instructional delivery shall be based on
the learners'a) residential distance Aom the school b) family structure c)
health condition and/or d) other factors to be determined by the school
oflicials. Thus, the program delivery options shall be any or a combination
of the following:

9.1 &hool-Based
Ttre learners with disabilities may receive instruction within the
school setting. They are handled by a Special Education teacher
and/or General Education teacher.

9.2 ConEudty-Besed
The leamers with disabilities receive learning instruction within the
cornrnunity in a designated place. Classes are conducted in
community facilities like Barangay Ha[, Spiritual places, or other
places available. A Special Education teacher and/or trained
communit5z volunteer teach/es the LWDs.

9.3 Eorpltal-Based
The learners with disabilities who a-re under intensive health
supervision of medical specialists receive instruction from a Special
Education Teacher within the hospital premises where they are
confined.

9.4 Eome-Based
The learners with disabilities receive instruction at home or at an
orphanage structure. A Special Education teacher together with the
family members ald or trained volunteers teach the LWDs.
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All teachers shall be considered primary implementers of inclusive education. As
such, they shall possess the proper values, perspectives, attitudes, as well as
competencies that communicate and reflect inclusion as they address the
educational needs of diverse learners. The Philippine Professional Standards for
Teachers (PPST) includes Domain 3: Diversity of Learners which underscores the
importance of teachers' knowledge and understanding of, as well as respect for,
learners' diverse characteristics and experiences as inputs to the planning and
design of learning prograrns. This includes being able to implement an individualized
education program if and when necessary- The Department recognizes the PPST as
a major reference in desigrring interventions geared towards the professional
development of teachers, including teacher aides and teacher volunteers. They shall
also be capacitated in establishing learning environments that are responsive to
learner diversity. These may include, but not limited to, the Teacher Induction
Program (TIP), In-Service Trainings (INSETs), scholarships, attendance in seminar-
workshops/conferences, LAC sessions, immersion, community engagement,
coaching, mentoring, and benchmarking to include self-directed initiatives;

All teachers shall ensure that DepEd Order No. 4O, s.2Ol2, as amended, and D.O.
55, s. 2Ol3 shall be observed in all programs involving LWDs, with particular
consideration that LWDs may be more vulnerable to bullying, child abuse and other
forms of violeuce against chil&en.

1. Serve as receiving teachers in the general education classroom for learners
with disabilities. Rejection of LWDs in the general education classroom
shall be strictly prohibited.

2. Implement strategies or pedagogies that will facilitate the inclusion of
learners with disabilities in their classroom.

3. Collaborate closely with SPED teachers, non-teaching personnel and/or
parents, ILRC Coordinator and/or Resource Room Teacher and other
professionals in responding to specilic and additional needs of LWDs for
their success in learning ttre K to 12 Curriculum.

4. Practice the principles of Universal Design for l.earning in delivering the K
to 12 curriculum. There shall be differentiation in presenting information,
content, and learning materials. The approach to teaching and learning
shall always be child-centered. There shall also be additional
instructional support given to learners with disabilities in learning the
competencies of the K to 12 Curriculum. Teachers shall also strengtJren
the formative assessment and provide opportunities for learners to
demonstrate what they know and have learned in various ways. Teachers
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VII. TEACIIERS

Contextualization and modilication of curriculum materia-ls shall be done by all
teachers based on the learners'pace of learning, ability, interest and context. They
should also prepare varied resources to provide more learning options for learners.
LWDs may require more visual representations or tactile materials to better
appreciate the lessons. Examples of these learning resources (LRs) are large-print,
Braille, and audio-based or digital materials; and audio-visual materials with sign-
language cues.

A. The general education teachers shall:



shall also ensure the meaningful participation of learners with disabilities
in school and community activities.

B. The SPED teacher item shall be stricfly given to qualifred teachers; these
teachers shall be assigned to teach or handle learners with disabilities.
Teachers with SPED items who are presently assigned in the Gifted and
Talented program shall be reassigned to teach LWDs either in the mainstream
classes or in the transition progrzrm.

The SPED teachers sha]l:

1. Lead in designing the learner's IEP based on the inputs from the learner's
family and the multidisciplinary team and plan appropriate interventions
and activities based on assessment results;

2. Collaborate closely with the general education teacher to ensure that data
on LWDs are updated, correct and properly encoded and tagged in the
karner Information System (LIS) and (Enhanced Basic Education
Information System) EBEIS;

3. Ensure that provisions of programs and services for LWDs are included in
the School Plan (e.g. School Improvement PIan and Annual Improvement
Plan for a public school), and other pertinent document plan;

4. Deliver instruction to LWDs on adaptive skills and competencies,
additional curriculum content, and on learning areas that learners may
have trouble in achieving their instructional goals especially those
learners in t transition program;

5. Cooperate with the multi-disciplinary team in t]le conduct of appropriate
psycho-educational assessments for LWDs;

6. Refer the LWDs to the multidisciplinary team for further assessment and
other specialized services such as but not limited to physical therapy,
speech therapy, occupational therapy, etc.;

7. Coordinate with families, concerned teachers in general education classes,
and other relevant members of the school and community in the
implementation of the IEP;

8. Plan and implement the IEP together wit.I' appropriate intervention
activities to ensure that leamers' needs are met in the achievement of their
educational goals;

9. Provide technical assistance to general education teachers and other
school personnel concerned in designing and conducting remedial classes
and/or co-teaching and team-teaching;

1O. Coordinate witJ: school heads and classroom teachers in ensuring that
LWDs are provided with morlified learning resources appropriate to their
needs;
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I 1. Ensure the participation of LWDs in national, division, district
assessments and other school and communit5z activities;

l2.Serve as mobile/itinerant teachers in providing FLOs to learners who are
hospital-based, community-based or home-based;

13. Serve as the resource persons of the school during LAC sessions on
inclusive and special education; and

l4.Assist the school head in establishing ald sustaining partnerships with
local government units, non-govemment agencies, and medical and allied
medical institu tions or individuals.

VIII. PROGRAM MANAGEMENT

The following describe the program management roles and responsibilities at the
different levels of governance of the Department of Education.

A. School Level

Ttre school through the school head/principal shall be responsible for strictly
obsenring the following provisions:

1. Schools are the primary implementers of the special education program
and other interventions for LWDs. It shall foster a healthy, happy, and
engaging learning environment that is inclusive and rights-upholding.

2. The school, through the leadership of the school head, shall

2.1 Ensure that a teacher with SPED item shall be assigned to teach
learners with disabilities in the mainstream or self-contained
classes;

2.2 Promote inclusion of LWDs with mitd to moderate disability in tJle
regular classroom or mainstreamed classes. T?rerefore, these LWDs
shall not be segregated in SPED classes or in a self-contained
classes;

2.3 Ensure tllat provisions of programs and services for LWDs are
included in the School Plan (e.g. School Improvement Plan and
Annual Improvement Plan for a public school), and other pertinent
document plan, and LWDs and their parents/ gu.ardians are
consulted in formulating this plan, in light of the right of children
to be heard and to have their views considered in accordance with
their evolving capacity and maturity;

2.4 Ensure that physical facilities are compliant to BP 344
Accessibility Law;

2.5 Plan for and prepare the school community in accepting leamers
with diverse abilities, needs and backgrounds, and in making the
school inclusive;
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2.6 Ensure that data on LWDs are updated, correct and properly
encoded in the LIS and EBEIS;

2.7 lJsr' school data in planning for and allocating resources for the
school;

2.8 Ensure tllat provisions of programs and services for LWDs are
included in the School Plan (e.g. School Improvement Plan and
Annual Improvement Plan for a public school), and other pertinent
document plan;

2.9 Set up and establish resource rooms within the school to support
additional needs of LWDs;

2.1O Manage and sustain resources of the school and ensure that
support services are available to LWDs;

2.11 Plan with tJ:e Schools Division Office (SDO) on how SPED teachers
can be mobilized to support general education teachers in other
schools with no SPED teachers;

2.12 Guarantee participation of LWDs in nationa-l assessments, services,
programs, and other school and community activities;

2. 13 Establish and sustain strong partnerships with families,
government agencies, local government units, non-govemment
organizations, and medical and allied medical institutions. To
attain strong parbrerships while ensuring that the rights and
interests of learners are promoted and protected, tlte school shall:

a Gather information (e.g., address, contact numbers, etc.) of
partners and ensure that learners and families are informed;

b. Establish a clear referral system with partners that will promote
collaborative management of resources and provisions of
appropriate support and interventions for LWDs;

c Inform and involve the community in the activities of t}re school;
and

d. Generate support for learners' health, medical, and overall
welfare.

B. Divisloa level

The Schools Division Oftce through the Schools Division Superintendent shall
be responsible for strictly observing the following provisions:
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3. Ensure that DepEd Order No. 40, s.2012, as amended, and D.O. 55, s.
2Ol3 shall be observed in the school, with particular consideration that
LWDs may be more rulnerable to bullying, child abuse and other forms
of violence against children.



l. The School Division Office (SDO) shall capacitate, support, and empower
schools in achieving and maintaining a healthy, happy, and engaging
learning environment for all. As such, the SDO shall actively plan for
the roll out of special education program and services in the division so
that all leamers with disabilities shall have access to quality
interventions and participate meaningfully in the K to 12 Basic
Education Prograrn.

2. The SDO shall provide support to the implementation of inclusive
education by ensuring that all schools are equipped with facilities,
services, and specialists that are able to attend to the needs of LWDs.

3. The SDO shall coordinate with the Regional OfEce (RO) in the provision
of adequate resources and collaboratively work with schools in managing
available resources. The consolidated data of schools shall inform
planning and allocation of resources at the division level. Therefore,
SDOs must ensure that schools have school IDs and that t}le integrity of
data on LWDs is maintained.

4. The SDO shall be responsible for the following:

4. I Ensure the respect, protection, fulfrllment, and promotion of tJre
rights of the LWDs to equal and equitable access to quality basic
education;

4.2 Promote and practice the principles of inclusion; Therefore,
establishment of standalone SPED Center shall not be allowed;

4.3 Ensure that school buildings, centers, and the like have access
facilities by providing an annual list of facilities for repair,
construction, and rehabilitation;

4.4 Ensure that no SPED Centers, as stand-alone schools, shall be
established, except when it is legislated and identifred as Inclusive
Irarning Resource Centers (ILRCs). T?rerefore, the existing stand-
alone SPED centers shall revert to regular schools that are inclusive
starting SY 2O2l;

4.5 Provide technical assistance and expertise on special and inclusive
education to teachers and school heads;

4.6 Ensure that schools are able to tag properly the leamers with
disabilities in the LIS and EBEIS;

4.7 Provide CPD programs and capacity-building activities to general
education and special education teachers on inclusive education;

4.8 Monitor tJre progress of the program implementation periodically as
basis for technical assistance; and

4.9 Ensure that schools implement DepEd Order No. 4O, s. 2012, as
amended, and D.O. 55, s. 2O13, with particular consideration that
LWDs may be more vulnerable to bullying, child abuse and other
forms of violence against children.
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C. Regional l*vel

The Regional OIIice (RO) through the Regional Director shal1 be responsible to
strictly observe the following provisions:

Ensure the rollout of special and inclusive education programs and
services in all its SDOs in the region by providing technical support,
capacity building programs and provision of resources;

2. Conduct research and impact evaluation of program implementation at
the regional level in coordination with the SDOs; and

3. Coordinate wit]1 the SDOs to ensure that every SDO shall have at least
one (1) Inclusive karning Resource Center a-fter the prototype ILRC
model of every region has been developed.

D. National/Central level

The national or central office through tJle Curriculum and Instruction strand
shall be responsible to strictly observe the following provisions:

l. Provide overall direction and guidance tlrough policy formulation and
standards setting for special education program and services for LWDs;

2. The Bureau of karning Delivery in coordination with NEAP, shall lead
in the teacher development programs and capacity-building activities for
special education. Priority shall be given to the development of materials
that will be used in training programs and I-AC sessions;

3. The Bureau of Education Assessment (BEA) in coordination with Bureau
of Curriculum Development (BCD), Bureau of karning Delivery (BLD)
and Bureau of l,earning Resources (BLR) shafl provide accommodation
for LWDs in national assessment such as National Achievement Test
(NAT), National Career Assessment Examination (NCAE); while BLD shall
ensure the appropriate delivery of programs and services, approaches
and strategies for each classi.fication of LWDs; and BCD shall ensure that
curriculun for LWDs is available and designed in consideration of their
learning characteristics as an outcome of their disability. In addition,
BLR shall ensure the development and management, production and
timely delivery of appropriate learning materials for LWDs and others,
taking into consideration as well tJle entitlements and responsibilities of
DepEd as an authorized agency for the reproduction or distribution of
published articles or materials in a specialized format exclusively for the
use of the blind, visually- and reading impaired persons pursuant to the
Marrakesh Treaty to Pacilitate Access to h.rblished Works for Persons
Who Are Blind, Visually Impaired, or Otherwise Print Disabled, Section
184.10) of RA 8393 or t}re Intellectual Property Code of the Philippines,
as amended, and governing rules of the Intellectual Property Office of tlle
Philippines, arnong others.

4. The Planning Service, in coordination with the ICT Service and the
Bureau of Iearning Delivery, shall ensure that data and information
systems such as the Iearner Information System (LIS) and the Basic
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5. The Education Facilities Division (EFD) shall collate the data for schools
and other infrastructures that need construction of access facilities, as
well as repair and rehabilitation of access facilities to support the
provision of an accessible physical environment for learners with
disabilities. The EFD shall, with the DPWH and the school principals and
SDOs, ensure that only schools which have adequate access facilities are
given sign-off and approval

A1l offices in the national/central oflice shall ensure that the DepEd
respects, protects, fulfills and promotes the rights of learners/ children
with disabilities in all its policies, programs, projects and activities.

D(. ADVOCACYANDPARTITERSHIP

A Building partnership, linkages, networking, and collaboration with
internal and external stakeholders shall be done at the different levels of
DepEd governance to ensure the sustainability of program and services
implementation. Ukewise, implementation of programs and services shall
be harmonized and synchronized to compliment and/or supplement one
another.

The Bureau of karning Delivery (BLD) and Bureau of l,earning Resources
(BLR) may consider in its partnerships and linkages the Accessible Books
Consortium (AIIC), which is "a public-private partnership led by the World
Intellecfual Property Organization (!VIPO). It includes organizations that
represent people with print disabilities such as the World Blind Union
(WBU); libraries for the blind; standards bodies, and organizations
representing authors, publishers and collective management
organizations.

X. MOI{ITOR.NG AND E1IALUATION

The monitoring and evaluation (M&E) of the special education program
and services for learners wit]: disabilities shall be in accordance with the
Basic Education Monitoring and Evaluation Framework (BEMEF). The
Department through BLD-SID shall develop and implement monitoring
and evaluation tool in collaboration with relevant bureaus and oIfices in
DepEd Central Offrce, especially tJ:e Education Facilities Division (for
monitoring tJre accessibility of school buildings, etc.). Likewise, Regional
Oflices through Curriculum and karning Management Division (CLMD)
and Division Offices through the Curriculum and Instruction (CID) shall
conduct M&E at thet level to ensure that support systems are in place
in the implementation of special education programs and services.

B
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Education Information System (BEIS) shall provide up-to-date
inforrnation on leamers' backgrounds, conditions, and needs as bases
for policy forrnulation, program management, and provision of
appropriate learning resources, facilities, and other support services. The
Planning Service shall also ensure that regions, divisions, and school
personnel are provided with technical assistance and capacity-building
activities on data and information management.



Ttre program monitoring and evaluation sha-ll be anchored on the
mandates of the olfce ald focus on how t]re desired outcome shall be
achieved. Provision of technical assistance and support from the diEerent
levels of governance shall be monitored to ensure elliciency and
effectiveness in the implementation of program and services for learners
with disabilities.

)il. EFFECTTVITY

This Poliry shall take eflect immediately upon issuance and publication on tlle
DepEd website, and shall remain effective and in force until revoked, repealed or
superseded by relevant law, rules and regulations or new issuances of the
Department.
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Annex 1 - lndividual Learners Profile

Republic of the Philippines
Departrnent of Educalion

Region

Division

District

School

PART 1

INDIVIDUAL LEARNER'S PROFILE

Date of Bi(hName Age

Type of Leamer:
School Year:

LRN
Adviser:

Record of Assessments

Type of
Assessments

Date Administered Chrcnological Age Administrator Results/Outcome

lladr R@rds Pa,4.sessnenr

lnterYi{ with Par€ntsrcuardian

Name of ParenUGuardian:

Contact Number/s Dale of lnterview:

1

Home Address:

Pri.^i^.1'

Developmental and Educational History:

lnterview with the Leamer

Dale of lnteNiew:_

I nterests/Hobbies/Talents:



DAILY LIVING SKILLS DOMAIN: Present Level of Educational Performance

Strength/s

LANGUAGE DEVELOPMENT DOMAIN: Present Level of Educational Performance

Strength/s

Need/s:

PSYCHOMOTOR DOMAIN: Present Level of Educational Performance

Need/s:

COGNITIVE DOMAIN: Present Level of Educational Performance

Strength/s

Need/s:

AESTHETIC AND CREATIVE DOMAIN: Present Level of Educational Performance

Strengthis

BEHAVIORAL DEVELOPMENT: Present Level of Educational Performance

Strength/s

Need/s:

ORIENTATION AND MOBILIW: Present Level of Educational Performance

Strength/s

Need/s:

2

Needis:

Strength/s:

Need/s:



PART 2

Priority Learning Needs/lnterventions:

I

)

J.

4.

5.

Transition Package:

1.

2

I

4

4

3



Annex 2: Progress Report Card
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Annex 3: Behevior Intervention Report

HOW TO USf, THE BETIAVIOR INTERVENTION REFORT (BIR)

Description

Behavior lntervention Report (BIR) is a narrative report for leamers manifesting behavior that

interferes instruction and affects academic performance, as reflected in the anecdotal records in
the present gmde level of the leamer. Specifically, it includes the personal information about the
learner, antecedent/prior behavior, observable behavior, resulVconsequence of behavior,
interventiom, target behavior and specific objectives.

SPED teachers shall use the Behavior lntervention Report quarterly as a supplementary record to
the K to l2 School Form 9 (SF9). Likewise, the general education teachers shall use the form. This
report should be treated with confidentiality and limited for the consumption ofteachers / advisers,
therapists 8nd parents.

At the end of the school year, the unclaimed BIR must be tumed over to the Guidance
Counselor/Coordinator or office ofthe school principal for safe keeping and future reference.

The results of the behavior report include the description of the target behavior to be addressed.

The inlervention stralegies shall be discussed quarterly by the Behavior lntervention Planning
(BIP) team or as the need arises.

Memberr ofthe Bebrvior lotervention Term (BIR)

School Heads, teachersr/advisen, parent'yfamily members, guidance counselors, leamer

concemed, and other multi-disciplinary team.

Steps in Accomplishing the Behavior lntervenaion Report (BIR)

1. Identi! prior behavior, refer lo the baseline data ofthe leamer ifavailable
2. Describe exactly what occured in the environment that triggered the behavior was

exhibited. Identi! prior behavior of the learnen at home, school, and other settings.

3. List different types ofbehavior displayed by the leamers during the incident to identit the
notable behavior manifested.

4. Prepare measurable goals to address and improve the behavior ofthe leamers.

5. Prepare behavioral intervention plan.

6. Enhance and master target behavior goal.

1



BEHAVIOR INTERVENTION REPORT (BIR)

School Year

School ID:

Date of Obsen'ation:

Nam€ ofTeacher:

Name of Learner:

Learner's Reference Number:

Date of Birth:

Age of karner: Sex: Male Female

Baseline Data: (refer to the SFg or Anecdotal record)

Difficulty/Disability of the Learner:

Check the appropriate box:

. With Medical Assessment: Results & Fiodings:

o Without Assessment:

Educational Placement of LSEN:

. Self-contained lnclusion

Parents/Guardians:

Contact nos.
Work Home

2



BEHAVIOR MANIFESTATIONS & INTERVENTION

At Home ln School Other Settings
A ntecedent/Prior Behavior
(TriggerVSignals)

Observable Behavior

ResulVComequence Of
Behavior

Interventions Done

Proactive Strategies for
prevention

Reactive strategies for
immediate intervention

Targeted Behavior (Behavior to be decreased)

Specific Objectives:

Bssic Intervention Report:

Prepared by: Conforme:

Name ofTeacher Parent/(;uardian

Noted:

Name of Principal /School Head

3



Annex 4: ESSE/V7IAL ADAPTIVE SKILLS AIVD COMPETENCIES

"l . Self-Care/Daily Living Skills - bathing, dressing, grooming, and feeding one's self.
2. Communication Skills - understanding and using verbal and nonverbal language.
3. Self-direction - problem solving, exercising choice, and initiating and planning

activities.
4. Social Skills - maintaining interpersonal relationships, understanding emotions

and social cues, understanding faimess and honesty, obeying rules and laws.
5. Leisure Skills - taking responsibility for one's own activities, able to participate in

the community.
6. Home or School Living - housekeeping, cooking, doing laundry, maintaining living

space.
7. Functional Academics - using reading, writing, and math skills in everyday life.
8. Community Use - shopping, using public transportation, using community

services.
9. Work - ability to maintain part-time or full-time employment, either competitive or

sheltered; ability to work under supervision, cooperate with coworkers, be reliable
and punctual, and meet work standards.

10. Health and Safety - ability to protect one's self, responding to health problems.

1,

Essential adaptive skills and competencies help LSENs manage schooling and
dayto-day activities. These are necessary skills for functioning daily, as follows:



Annex 5 : lndividual Transition Plan Form

Department of Education
Region _

Division of
District of

School

HOW TO USE THE INDTVIDUAL TRA.TTSITION PLAN FORM

Description:

Transition planning provides guidance for family and educators, and for the leamers
to be ready for the real world. This will ensure that the learner will be placed in possible
point of entry according to his/her capabilities for them to live independently with a
full participating fife in the community. It is a living document and can be modified at
any time based on the progress/development/performance of the learner.

Purpose:

This is desigrred to enable and empower learners with special educational needs
(LSENs) to successfully move forward from home to school, from class to class, from
school to school, and from school to technical-vocationa-l field, or employment,
entrepreneurship or life beyond school.

Who ls lt for?
This form is for LSENs who belong to the non-graded class that needs and ready for
transition.

How to use?
The SPED teacher shall fill-out the required data in the form (see attached ITP Form)
and work with the Transition Team in formulating the transition goal and plart.

""*T%iF:

1l

When to use?
This form will be accomplished after assessment for the appropriate entry point of
transition program of LSENs and will be reviewed or revisited regularly to track
progress.



Annex 5 : lndividual Transition Plan Form

Department of Education
Region _

Division of
District of

School

INDTVIDUAL TRANSITION PLAN
School Year

I. PERSONAL IITFORMATION

Name: Date of Birth: LRN

Name of Parents/Guardiar: Current Level of

Education:

Name of Previous
School (if there is):

No. of years in
School:

Religion: Gender:
_Ma.le _Female

Current Address: Phone/Contact No.

Exceptionality: With Assessment:

Name of Institution:

(See attached Assessment Result)

Without Assessment:

Point of Entry: Please check the point of entry appropriate to the status of the

learner.

_ Transition
_ Transition
_ Transition
_ Transition
_ Transition

Transition

from home to school
from school to functional life
from SPED Center/SPED Classes to Inclusion Classes
from one grade level to the next grade level
from school to employment or entrepreneurship
from one class to another in the same grade level

2lP



Annex 5 : lndividual Transition Plan Form

Department of Education
Region _

Division of
District of

School

Instruction: List down learner's current strengths, interests, talent and skills
as observed. Give recommendations based on the learner's potentials and
needs.

Strengths:

Interests:

".*T %

HJ
II. TRAITSITION TEAM

Team Members Name Contact details
(email and/or

phone)

Date started
working with

team
ITP Coordinator

School Head

SPED Teacher

Parent/Guardian

karner

Regular/ Guidance

Teacher

Talents:

Skills:

Needs:

Recommendations:

3l

Linkages



Annex 5 : lndividualTransition Plan Form

Department of Education
Region _

School

The table belout slaws options for prcuision of specific transition program to targeted leuels
of entrg / erit points.

""":%ffi
Type of Leaner

based on
Entry/Exit Point in

the Transition
Program

Functional
Academics

Skills

Pre-
vocational

Skills

Ufe
Skills

Enrichm€nt
Skills

Livelihood
skills

Care
Skills

Careea
skills

Transibon from
school to functiornl
life

Transition from
home to school

Transition from one

class to another in

the same grade

leveuprogram opuon

Transition from
SPED center to
inclusion dass€s

Cfhis will not
to be taken as

it is already in
the K to 12

BEC.)

Clhis will not
to be taken as

it is already in
the K to 12

BEC.)

Transition ftom one
grade bvel to the
next grade level

Transition from
school to
employment and
entrepreneurship

4l

Division of _
District of_



Annex 5 : lndividualTransition Plan Form

Goal:

Department of Education
Region _

School

INDryIDUAL TRANSTTION GOAL PLAN

NG

r
E

Entry Point:
Learning Package/ s:

COMPETENCY ACTIVITIES TIME FRAME PERSONS
RESPONSIBLE

REMARKS

Recommendations:

(This will serve as the ksson Plan of the Teacher.)

Prepared by:

Teacher

Noted:

School Principal/School Head

sl

Division of _
District of



Annex 5 : lndividual Transition Plan Form

Department of Education
Region _

Division of
District of

School

CONSOLIDATED FORM FOR TRANSITION PROGRAM

Name of l,e arner Entry Point l,earning Package Remarks

6l



Amx 6r lndit ldu.lhld Educdixr PLn

r[DfvlDuAlu ED EDUCATTOI{ Pr..At{ (EP)

O!,lrvlcw - IIb IEP has been design€d h erdance wih tle World H€d$ Organilatbn lnbmatirld Cl6si6catbn of FundixritE Dbability and Heal$. ln

accordance rih 6b app.oadr Db€bdit b d€fined as ar impairyr€nt in interdclix rih a rile rdE€ of envircnmental bsrieE. ln ffit lEP, teadEB 8re sked to

rcmo,e he psdi{xlim barieE ad imFot/e educaliml success.

SECTION A: PERSONAL INFORIilATION

LEAR}IER/PAREIIT INFORMATIOI{: iIEETING IIIFORIIATIOT,I

LeaIE 

-

Bi$Daie GrddLErcl
Sex

TRN

DATE OF MEETING

OAIE OF LAST IEP

PURPOSE OF MEETING

_ lntedn iEP-

_ lnilial IEP
Tem IEP

_ IEP Foloring 3-Yr Reevaluation"

_ Revbion to IEP oate_
_ Eriucradualion_

_ IEP Relriebn WdnoX a lleethg:
At tE rcquest d 

-Pa€nt
-Scrt@lIEP Review Date

COMMENTS:

Diffiqity in H€anng

Dimony h Comm,nbalirE

Oimcuty h irotilitywaltitg

Oifrqity h Oim@ly h Db#ying lnb4asoml
8€lEvbrs

DiffqJIy in Performing Adaptive Skills

Diffiorlty in Basic Skilb and Appvirc Knflledge

oimcuty in Remembering /Concent*ating

oIFFICULTIES (lol€cl molt relsvant):

Difficulty in Seeing

Cunpnt Sc-hool

Address of School
Mo0ler TorEu€ Spok€n_

Address
Leame/s Phone(if there

ParenUcuardiarrcaregiver
Wo* I Wod(place_
Landlineruobile,/Cell PhorE Ho.-e*it-
Motter Tongu€ Spokeo
loterpreter or OU|er Accofirmodatb6 Needed _

Oflers (pleas€ specify)
tledbal Dr4nc*t ([ ]rs, de6e spe(E)
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IEP TEAII I'E BERS IN ANEilDANCE

Sd|@lPL
Guidance Counsebr

PdncipaUsctlool School Nurse

Other {name and role)
Tlerapisl,Fafi olog isUSpeoalisl

Special Edocation Teacher
Sp€edil-arEuage lobrpreter

-Regular Educatir /ReceMrE TeadEr _ Oher (name and role)
'Leamer must be invibd when Ednsition E dis{ussed.
"The IEP leam musl rnclude al leasl one regular education teade. of he leamer (if the leamer is or may be parLipating in the rcgular edu.alion envi@nment)

SignafurE o/er Prinbd NaflE ol Par€nucuadiadcaregive!:

AT LEAST ONE YEAR PRIOR TO REACHING AGE 18, LEARNER MUST BE INFORMED OF THEIR RIGHTS UNDER THE LAW AND ADVISED ]HAT THESE
RIGHTS WILL BE ENJOYED ATAGE 18,

_ Nol Applicable {leamer will not be 18 within one year
_ fte leanEr has been infonned of hMler rbhts under htx and advised of be hansfer of dghts al age 18

Dbtit{tion: _ LeanE/s FolCer

_ Paenucuadialc{€gi\€r Ed Sped, EducatiodRecdvi{ Teder)

LEART{ER:
OATE:
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Parld/Guadbn/Ca€gir€r



OF ANO

Resuh! rnd resulE of rchool rnd division r3sa33rllent!:

Dalcription ofacademh, devebpmr.t l lndror function.l 3treqdh!:

oelcrirtion of lcadcmic, devolopm.nt l a ro. fuoctional n6.ds:

Parental concerns regading lh.ir child'3 educa{ion:

lnpact ottho di$Hlity on ilrrolvsrtcri lnd p.oga!. h ti. g.llcr.lrducdion cunic{hm (b. p.llchool tor$r di!.h]ity ,ftct! plnhipllion in
rpproptuC *rivitilE):
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[. coalsroEra]roi of SPtctalf clons
o./ oG th. L.rnd h.rr. dltffo ty c{.dtl wrdi p.od. *nldi hp€d.. hb^€. k rtriro,thch nhSolodE s?
b) [ yet .onside. the oryrcptioteness ol dcEloping o Behovw t.teNemi@ Plon-

8€havlor lnterv€ntion Plan d€v€lop€d?

nefd to Eeh.vior lntedention Plan fo. .dditiotral Information.

nNo

DNo

D Y.s

tr Yes

tlo.rlt! L-E t E flnolrr h tto,tr/wfnt?
trNo tr Yes

tf y€r, consi(kr thr mob{lty r.€ds as ..Lt.d to thc tEP and d6.ilbe bdfl.
Oo..ih.L.n.h.yldfic,tyhi..ha-rithSlniL..slrasr.l|nlt.kn d? O tao O Ye5

lf y€8, p.ovide for inrtructi,oo in 8..IL .ld the use of Br.ll|e, unhss th€ IEP l€.m d€tmln€. that nlsrru€tih in ar.allc l. mt .pp.opri,at for rh€ l€.mr fier an
a,alEthn of th€ l€.dr€ls r..dhC .nd brlt E *fk, nc.rrs, rJd a@.oprtut. reediq ad Bitiry rtdia, includiiB ar.luatioa of A,tur! n€€ds tor l6hdjo. in Brall€ o.
ttle ule of8.alll.. O.!.rtbe !.lo*.
Oo..d.l E h.r. dfiolly h cql|.trx{..rtt? tr No tr Ycs

It ye., conCdcr tne cor ruotrtbn ncc(h and d...ribe b.lox.

OG th. b.lt€r h.E dXncIrV h .on .'ll'.alra/p.ttlt .tffin? tr No tr Y€5

It yc5, coitlder th. rtt€nti.xr spa n€.6 .d de..ribc b.lory.

Dcr th. LxD6 h.E dtnoJty h rt |. a.rtllrldc..ti,|drr? trNo trY6
r y.5, .onsidB th€ undsst r|dtE n €ds .nd d€..tib. b€lov.

OG rhc lslxr lEyr df,E tvhh.riltatsrt ldr..d..f o.lird.{i..rtt? tl tro D YE

[y€r,co.5ld€randd.scrib.thele.Ine,'slanau.3.ndcommunicatlonne€ds,opporfnltiBfo.dlr€€!communic.tlonwith!€€'5andp.otessiollalpersonnellnrhe
hanEis h!u{. d (.dxnunk on mod€, .r.dcfrir ldd..d full.alEE of n€€ds, indudirts opF.tunirk! for dir.ct instrucuon in th! lcanrc/r lencuat -ld
coflltnunLrton modc. Oc.rrio. c6.rmrnlcatt6.! ri..ds betou.

De.lll.L.n.n..d..r80t r..f{Ebiydadcaror.anrlc.5? 0 No D Yes

It y€5, d€5.ribe th€ typ€ of asset e t chnolory ara how it Ii u*d. f no, dc..rlhe hoe the harnli/r ,rc.dr '.. b.i,E m€t ln d.fidt areas.

Oc5 rh. hlis r.qqh.ll.,n tirclrnd lor trhl.do.r.l tr t rht? O No tr Y..
lf y.r, $.dfo fo.m.r(s) of m.t.riak r.qulrld bcloei.

Og* tr l,q!t . tr tu{.ry O ffiEn



SECTION B: oIFFICULTIES, BARRIERS AND EtlABLlt{G SUPPORTS

oIFFICULTY (enter all

areas of diffiorM
EtlvlRoil El{tAl BARRIERS (describe

each hclor restictirE participation)
EIVIROIIIENTAL FACILITATORS
(descdb€ each bclor enabling participation in

response to baniers)

ACCOX O0AIO S 0bt
ilems, staff resources and
inhastuclurc changes required

to enable participation)

DIFFICULTY (enter all

areas of diffEuM
Ei{VIRO IEI{TAL BARRIERS (describe

each factor restricting participation)
ENVIROITENTAL FACILITATORS
(describe each faclor enabling participation in

rcsponse to bafliers)

ACCOT{IilODATONS (li!t
ibm9, ltaff rcsouacB and
inlr"astructuae changca
Bquired to enable
padicipation)

Difhculty reeing l. Printed lext books (.4) t. Braille te( books (+4) AI text books to be trarEcribed
inb Braille

2. Braille exam paper and us€ of computer

wih sqeen reader (+1)
All exam papers to be

transcdbed into Braille

School desktop compul€r with

screen reader

Separate exan room

Eram supervisor
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2. Printed exam papers (.4)



3. Wdting ei$ pen / penciland paper (.4) 3. Laptop compubr wih sqeei Eader (+1) Lapbp corDpubr
S{r€€n I€&r
Headphonos
Adaptil,e bdlnology bdni.E

Dificulty
movingrwalking

l. Travelling betieen home and school (.3) School Buddy

2. unmarked paths on schoolqrounds. 2r. Tadjle andicators on sclrcolgrorods
t. Oi€ndion and ltobility trioirE b support
independ€{tt movement.

Tactile indicatoE

O ntatbn aod lrot lityt:ining

3. Team Sport (.4) 3. Povbion of modified team spod aclir,/itjes

and classmale training to suppoll participation
(*1)

School buddy

Sel€ciion ol BanieB and ooalifierr b, Enviionnt6ntal BanieB and F.cilitttoE (t kon ftofi ICF)

0IFFICULTIES {!.hct all rehvant categorio3) Qlalifier for Environmenta I Barie.3 Oualifi er for Environm6ntal FacilitatoB

. Seing

. H€adng

. Comuni:atirE

. l4ovirg/WaltirE

. Coice{HioS/PairE A[e ion

. RenEmbefiElrrxleIsta6iE

.0ltlo ,8fier

.1 NN b iet

.2lMe baflin

.3 SerryE bans.

.l &,fiE,lele !€,ti.x

.88aflW,nd$fcfi€d

.9 l&t arplcaDb

+1 b f&ifialot
+2blMetu)fldu
+3 Subsrarra,6ci&a,or
+1 &,npble lacifrdc/
+8 F8olftator, nd sgeciH
+91&l spplcable
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1 . Buddy to plovire sighbd guile oad day to

and frcfi sdl@l.



SECTION C: LEARIiER GOt -S

To lsppo.t kLntificrtior ol hamar goah, lho confim:
. Wh.l opportunitB rc rnll$lr .t lhe lchool to rupport h.n . !orh?. Wh.t.r! tio rtdent inblllt rc!!?
. Whlt dh.bllity{paclft ltllb do.l th! h!m.r n€d b dlrllop b ruppod rheir pt icipilion / rtlrlnm.nt o, gorlr?

colh (eg - Skilb b implole padhipstion in education or da*y lMlq skills. Goals shorJld be SMART (SHegic, t\.tea6urabh, Adlievable, Realislh and Isne+ound)

IMTEREST GOAL INTERVENTIOI{ S TIMELITIE INDIVIDUALS

RESPONSIBLE

REMARKS PROGRESS 

' 
I{EXI

SIEPS

Sample

It{TEREST GOAL INTERVEI{TION TIHELIIIE INDMDUALS
RESPOI{S18LE

REXARKS PROGRESS 
' 

TIEXT

SIEPS
Indepe{rdent
mobility

lndep€rdeni
lraveiftom
horne to
sctool

Weekly mobility taining 3 monhs

Readinq Readinq Braillehainirla 6 monlhs

7



Eraille

SECIOiI D: EARIER mAilSmO[

Thb s€ction is for hameE exfirE trc sdr@lenvircnment and haNitioning into work.

II{TEREST WORK OPPORTUI{ITIES II{TERVEI{TIONS /
TRANSITIOI{ SKILLS

iI{DIVIDUALS
RESPOT{SIBLE

REHARXS
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